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Welcome
Faculty of Education, University of Waikato,  20-21 November 2014

It is my absolute pleasure to welcome everyone to the 9th Australasian Institute of Ethnomethodology 
and Conversation Analysis (AIEMCA) conference here at The University of Waikato.

The conference aims to stimulate discussion in and around the area of ethnomethodology, conversation 
analysis and membership categorization analysis. It is hoped that, during your time at the conference, 
you will have the chance to engage in stimulating and thought provoking discussions with colleagues 
who are also researching in this area. With your participation we can embrace the opportunity to share 
our ideas regarding ethnomethodological approaches to research and the various cross-disciplinary use 
of conversation analysis and membership categorization analysis, working together to strengthen our 
understandings. As this area of research progresses into its 50th year (celebrated at UCLA in June this 
year) it is encouraging to see that there is a continued interest, as is evident in the very busy programme 
we have in store for the 2 days of the conference! I hope that you enjoy the conference and make time 
to speak to attendees that you have not met before as we all celebrate each other’s work in a warm and 
supportive environment.  

Thank you attending the AIEMCA 2014 conference.

CONFERENCE CONVENOR

Dr Amanda Bateman (Mandy) 

ORGANISING STUDENT CONVENORS

Dr Maryanne Theobald and Sandra Houen
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General Information Notes

Registration
The registration desk will be located in the main conference room, TT1.05. The desk will be open from 
8am until 8.30am on Thursday 20 November and 8.30am to 9am on 21 November.

Meals and Additional Food
Morning and afternoon tea and lunch will be provided on both days of the conference and are included in 
the registration fee. Catering will be served in TT1.08 which is located in the ground floor of TT building, 
close to the main conference room.  The building is located near the entrance to Faculty of Education on 
Gate 5, Hillcrest Road. A number of cafes are also located on campus near the University lakes including 
Pitta Pit, a sushi bar and Momento cafe. 

Shops/Banks/Pharmacy
Near the University lakes there are cash machines, several banks, a travel agent (STA Travel), a pharmacy 
and post office, and a small shop (for basic grocery items). 

Exercise
There is a lovely walk around the lakes if you feel the need to stretch your legs and a longer trail around 
the perimeter of the playing fields with exercise stations along the way if you wish to go further or take 
a jog. The university gym is open to casual visitors (near the lakes) for a small fee.

Venues
Plenary speakers will be giving their presentations in TT1.05 which is located in TT Block. Some other 
sessions will be held in the McLaren Room (TT1.12) which is located opposite the main conference room. 
Please refer to the programme for session venues. Momento on the lake will be open for drinks at the end 
of each of the conference days. Toilets are located in the TT Block corridor.
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Parking
Unfortunately we are unable to allocate parking spaces to individuals. We have been allocated a small 
number of spaces that will be available on a first-come basis to people attending the conference. These 
spaces will be clearly signed. To access this parking enter the campus at Gate 4 on Hillcrest Road. When 
you enter the gate take an immediate right turn into the walled parking area that should be signed with 
a sandwich board sign. Please park with your car facing the wall on Hillcrest Road to allow a maximum 
number of cars to park here. 

Public parking is available from Gates 1 and 2B off Knighton Road. Please be careful not to park in 
staff parking areas or spaces reserved for other purposes. Clamping is enforced for those parking in 
unauthorised spaces. 

Internet Access
The University of Waikato provides the Eduroam service to visiting academics. If you have an Eduroam 
account, please connect to this service as you usually do. This will provide you with free Internet access.

For other conference attendees there is a for-cost wireless Internet service available on campus. You can 
purchase a card at one of the campus shops (closed on weekends) or delegates can sign on in rooms 
with laptop and pay direct to Lightwire. Lightwire Internet access is available via the campus wireless 
network. To access Lightwire, symposium attendees will need to create an account when they arrive via 
the University online portal (https://prepay.lightwire.co.nz/manage/settings/setup.php). You must top-
up your account to gain access. To top-up:

• Attendees can purchase regular top-ups from existing retailers or online with a credit card. Check 
out Lightwire (https://prepay.lightwire.co.nz/plans/) and go to Prepay.

• Top-up cards are available from Lightwire retailers (https://prepay.lightwire.co.nz/misc/reseller/) 
during normal weekdays. 

Transport
Several buses travel between the university campus and central Hamilton. The buses depart from just 
outside the pharmacy by the lakes. Hamilton taxis may be contacted at (07) 847 7477.
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Programme

DAY 1    THURSDAY 20 NOVEMBER

8am Registration TT1.05

8.30am Conference opened TT1.05

8.45am
1st Keynote address: Associate Professor Ann Weatherall , Victoria University, 
New Zealand.  
Intersubjectivity in Action (45 minutes presentation and 15 minutes discussion)

TT1.05

9.45am
SESSION 1: Student concession session (2 concurrent sessions of student papers: 
15minutes each: 7-10 minutes presentation, 5-8 minutes discussion)  
Chairs: Maryanne Theobald and Sandy Houen

Concurrent Session 1 

Main conference room TT1.05

Concurrent Session 2 

McLaren Room  TT1.12

Fariba Shirali: The organization of disagreement 
sequences in academic discussions: An epistemic 
perspective

Justin Canty: “If they’re your friend then it’s 
not bullying.” Investigating the usefulness of 
Membership Categorization Analysis for analysing 
children’s accounts of online bullying

Elaheh Etehadieh: When talk is not sufficient in 
supervisory meetings: The case of using texts in 
repairs

Raella Kahuroa: The challenge of the open-ended 
prompt: Using conversation analysis to develop 
a teacher’s capacity to use open-ended prompts 
meaningfully in a conversation with a young child

Stefanie Lopriore & Amanda Le Couteur: 
Institutional tasks and interactional difficulty in 
men’s calls to a medical helpline

Sara Dalgren: The educational practice of 
preschool as interaction: Questions and answers in 
everyday preschool activities

Siti Nurbaya Mohd Nor: Host-host talk and 
their relations to target listeners

Roslyn Rowen: Towards an interactional semantics 
framework: A case study of bogan in Australian 
English interaction

10.45am Morning tea (included in registration)

11.05am
2nd Keynote address: Professor Jakob Cromdal, LinkÖping University, Sweden.  
Methods for mobility: Some challenges for studying social interaction in mobile 
environments (45 minutes presentation, 15 minutes discussion)

TT1.05

12.05pm

Lunch (included in registration)

***WORKSHOP*** Alongside lunch, there will be a workshop on research involving 
telephone helpline interaction and conversation analysis. This will be held in the McLaren 
room (TT1.12, opposite the conference room).  
Please email Stefanie Lopriore (stefanie.lopriore@adelaide.edu.au) to register your interest.

mailto:stefanie.lopriore%40adelaide.edu.au?subject=
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1.05pm
SESSION 2 (4 papers. 30 minutes each: 20 minutes presentation, 10 minutes 
discussion) (Chair: Susan Danby)

TT1.05

Sandy Houen: I wonder about “I wonder” in teacher-child interactions

Amanda Bateman, Margaret Carr, Karen Ramsey, Kim Parkinson & Nadine Priebs: 
Managing a multi-unit turn in children’s storytelling

Maryanne Theobald, Gillian Busch & Susan Danby: The Santa experience: Santa talking 
with children

Amelia Church, Louise Paatsch & Dianne Toe: Repair in conversations between children 
with cochlear implants and hearing peers

3.05pm Afternoon tea (included in registration)

3.25pm
SESSION 3 (4 papers. 30 minutes each: 20 minutes presentation, 10 minutes 
discussion) (Chair: Ann Weatherall)

TT1.05

Abdulrahman Alfahad: A comparative analysis of aggressiveness in Arabic broadcast 
interviews

Mike Lloyd: ‘Slow Rider’ as a reaction-ary category

Sean Rintel & Richard Fitzgerald: Fellow travellers: The influence of Sacks’ membership 
categorization work on contemporary discursive psychology

Bryn Evans: Reproducing correctables: The sequential, categorial and embodied organization 
of correction activities in basketball coaching

Brooke Scriven, Christina Davidson, Christine Edwards-Groves & Susan Danby: 
Multiactivity in a young child’s play with digital technology

5.55pm Drinks at Momento on the lake (Individual cost)
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DAY 2    FRIDAY 21 NOVEMBER

8.30am Registration TT1.05

9am
SESSION 4: (4 papers. 30 minutes each: 20 minutes presentation, 10 minutes 
discussion) (Chair: Amelia Church)

TT1.05

Anna Filipi: Recipient design in bilingual interactions between parent and child: A 
developmental focus

Susan Danby: Formulations in the research interview

Stuart Ekberg, Susan Danby, Christina Davidson & Karen Thorpe: Addressing equivocal 
trouble in understanding occasioned during digital technology use in early childhood 
classrooms

Paula Jervis-Tracey, Dr Jayne Keogh & Jessica Harris: Artefacts and authority: A study of 
positioning practices in talk about teaching during school-based professional practice

11am Morning tea (included in registration)

11.20am
3rd Keynote address Associate Professor Rod Gardner, Griffith University, 
Australia. ‘The trouble with CA is….’

TT1.05

12.20pm Lunch (included in registration)

1.20pm
SESSION 5 (4 papers. 30 minutes each: 20 minutes presentation, 10 minutes 
discussion) (Chair: Richard Fitzgerald)

TT1.05

Libby Clark: Repair, correction and learning in SLT interactions

Caterina Cafarella: Affiliative and disaffiliative actions in University ESL peer feedback 
sessions

Gary Woolley: Levels of teacher feedback: Identifying cognitive processing during dialogic 
interaction

Jonathon Ryan & Leslie Forrest: Applying insights from conversation analysis to teach turn-
taking to second language learners

3.20pm Afternoon tea (included in registration)

3.40pm
SESSION 6 (4 papers: 30 minutes each: 20 minutes presentation, 10 minutes 
discussion) (Chair: Jonathon Ryan) 

TT1.05

Maria Stubbe, Jo Hilder, Lindsay Macdonald, Rachel Tester, Tony Dowell & Ben Gray: 
Negotiating role boundaries and shifts in interpreter-mediated consultations

Katie Ekberg & Stuart Ekberg: Gendering occupations: Persistence and resistance of gender 
presumptions about members of healthcare professions

Johanna Rendle-Short: Dispreferred responses when texting: Delaying that ‘no’ response

Roger Bourne: Evidence of Bildungsroman storytelling in the talk of an Aboriginal man

5.40pm Drinks at Momento on the lake (Individual cost)
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Abstracts 

Fariba Shirali 
The Australian National University
fariba.shirali@anu.edu.au

The organization of disagreement sequences in academic discussions:  
An epistemic perspective

Earlier CA research has demonstrated how epistemic asymmetries drive sequences of talk-in-interaction 
in contexts where one interactant is knowing and the other is unknowing, i.e. requests for information 
and story tellings/announcements. It has not been demonstrated how the epistemic engine of knowledge 
imbalance works in disagreement contexts where both interactants are knowledgeable about the 
referent state of affairs. Conducted within the CA framework, this study used audio- and video-recorded 
data to examine how epistemic imbalance motivates disagreement sequences in academic discussions 
participated solely by Iranian Persian-speaking students. 

The data analysis showed that disagreement sequences were initiated as a speaker presented some 
degree of knowledgeability of a referent of mutual access and thereby invited their co-interactant(s) 
to a knowledge contest on that referent. The speakers who expressed disagreement in response to an 
initial assertion/assessment or disagreed with a prior disagreement claimed a higher knowledge position 
relative to their disagreed-with interlocutors. Taking a superior knowledge position involved offering new 
knowledge of the issue and/or using linguistic resources associated with epistemic supremacy such as 
emphatic prosody or emphatic expressions. 

It was also demonstrated that disagreement sequences were expanded or moved forward through 
the provision of further knowledge contributions on the issue in question. By contrast, moving out of 
disagreement or sequence closure could be achieved as one of the interactants acknowledged epistemic 
equilibrium and no further knowledge contributions on the issue were made. Alternatively, a sequence of 
disagreement could be brought to closure through a stepwise topic shift.   

Elaheh Etehadieh 
Australian National University (ANU)
elaheh.etehadieh@anu.edu.au

When talk is not sufficient in supervisory meetings: The case of using  
texts in repairs

Achieving intersubjectivity in the academic supervision meetings of PhD students of engineering is 
particularly important as any further talk depends on mutual understanding of the prior talk. Supervision 
meetings are professional settings where students and their supervisors are involved in professional 
activities such as discussions of technical topics. In this setting, multiple understandings are at stake. 
Not only do participants in this context need to have an ordinary understanding of turns at talk in the 
same way participants in ordinary interaction do, they need to have a professional understanding of the 
professional talk and activities in the meetings. Lack of proper understanding of talk in this setting has 
implications for the students. Without understanding, they might not be able to follow their supervisor’s 
advice, which can adversely affect the quality of their theses. 

A feature of talk in supervisory meetings of engineering students is its heavy reliance on the utilisation 
of different materials, texts and artefacts. The text, usually in a form of numbers, formulae, equations, 
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images, diagrams and programs, might be printed on paper, displayed onto a computer screen, or written 
by participants on a piece of paper or on the board. Although previous CA research has focused on the role 
of graphic representations in the construction of knowledge in the context of scientific research teams 
(Ochs et al, 1994), and the role of paper documents in the initial moments of supervisory encounters 
(Svinhufvud and Vehviläinen, 2013), no research, to my knowledge, has focused on how participants of 
supervisory meetings orient to intersubjectivity through incorporating text into their talk.

The purpose of the present study is to show the important role of text in ensuring intersubjective 
understanding in the context of supervision sessions. Using data taken from 9 hours of video-recordings 
of supervisory meetings between engineering students and their supervisors and using a conversation 
analytic (CA) framework, the paper unpacks how text is utilised as a resource to construct meaning. The 
analysis shows the cases where the participants treat talk per se as an insufficient way of sense-making 
and ensuring intersubjectivity, and incorporate text into different types of repair to address the problem, 
particularly when negotiating meaning and creating the professional context of the supervisor/student 
relationship. 

Stefanie Lopriore
School of Psychology, The University of Adelaide, Australia
stefanie.lopriore@adelaide.edu.au  

Amanda Le Couteur
School of Psychology and Freemasons’ Foundation Centre for Men’s Health,  
The University of Adelaide, Australia
amanda.lecouteur@adelaide.edu.au

Institutional tasks and interactional difficulty in men’s calls to a medical helpline

This presentation applies conversation analysis to the study of interaction in the institutional environment 
of calls to a health helpline. One focus of research on helplines has been on how institutional policies and 
practices shape interactions between caller and call-taker. This paper uses data from a corpus of men’s 
calls to the Australian government-funded national health helpline, healthdirect Australia, to examine 
two interactional practices undertaken in the helpline’s call–opening phase. These practices involve 
(1) an initial safety check designed to rule out the possibility that a call involves a life-threatening 
medical emergency, and (2) the obtaining of callers’ consent for the opening of a confidential personal 
file. We examine how nurse call-takers make these mandated institutional tasks relevant to the ongoing 
interaction of the call, how the tasks are accomplished in terms of the sequential organisation of calls and 
describe how the tasks are often associated with some interactional tension or disfluency.  We argue that 
communicative difficulties may be reduced through use of formal labelling and/or further explanation by 
the call-takers regarding the institutional nature of these tasks. Insights from this conversation analytic 
research can be used to improve helpline effectiveness via implications for policy, training and service 
delivery.
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Roslyn Rowen 
Griffith University
roz.rowen@griffithuni.edu.au

Towards an interactional semantics framework: A case study of bogan in 
Australian English interaction

This paper has four aims. First, it will identify how the multi-faceted and multi-disciplinary approaches 
from the semantic and pragmatic fields can be combined to provide a more comprehensive interactional 
semantic analysis of the relationship between culture, locally-situated meaning and talk-in-interaction. 
Interactional semantics is a relatively new approach within linguistics and offers the additional 
analytic dimension of being able to analyse meaning as it is (co)constructed in-talk, and understood 
by participants in and for that particular interaction (Bilmes, 2011:131). This theoretical approach of 
interactional semantics is primarily based on works by Bilmes (2009, 2011) and Depperman (2011).

With such a goal in mind, the second aim of this paper is to demonstrate how, within the pragmatics 
paradigm, MCA (membership categorization analysis) can be used as a tool for examining how, in talk, 
participants use various socially evaluative and attitudinal terms to categorise people. More specifically, 
it will explore how MCA and EMCA (ethnomethodological conversation analysis) can be used together 
to bolster the interactional semantics paradigm which is at the heart of the semantics-pragmatics 
interface. Third, the paper aims to use semantic analysis based on the Natural Semantic Metalanguage 
(NSM) semantic primes (Wierzbicka 1992, 1996, 1997, Goddard & Wierzbicka (eds.) 1994, 2002a, 2002b, 
Goddard (ed.) 2008, Goddard 2011) to explicate the semantic content used by speakers to negotiate and 
(co)construct locally-situated meanings specific to the interaction. Finally, this paper will demonstrate 
how this interactional semantic framework can be applied to key words in talk to understand how 
meaning can be mapped across interactions. This will be provided through a case study of the term 
bogan (AusE) as used in talk across a number of interactions.

Justin Canty 
University of Otago Wellington
justin.canty@otago.ac.nz

“If they’re your friend then it’s not bullying.” Investigating the usefulness 
of Membership Categorisation Analysis for analysing children’s accounts of 
online bullying

Children’s accounts of online bullying are pivotal to theorising their experiences of the phenomenon. 
However child-centred approaches remain marginalised within mainstream bullying literature. This is 
exemplified by the practice of imposing a standardised, adult-generated definition of bullying both in 
research and interventions focused on bullying problems. The differing meanings made of aggressive 
interactions by participants, peer observers and adult observers poses a challenge for labelling such 
interactions as bullying. EMCA approaches are uncommon in bullying research literature and have the 
potential to render aspects of interactions available to analysis in a way that is less feasible using other 
qualitative empirical methods. Membership categorisation analysis (MCA) has illuminated several salient 
member categories in children’s accounts that are relevant to their construction of identities and online 
bullying interactions. 

The trans-disciplinary research out of which this presentation comes brings together literature and 
methods from social and health sciences, education and EMCA. The rich multimodal data set was co-
constructed with participants in combined Year 7/8 classes at three Wellington schools. The research 
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design has generated rich intertextual data akin to naturally occurring data as a result of the integration 
of fieldwork activities in the classroom with independent teaching and learning objectives. This novel 
approach thus incorporates child-centred and participatory approaches within a researcher-generated 
design. 

In this presentation, I will focus on workings of ‘friend’ as a member category in these accounts. The 
interweaving of activity, identities and identification articulates the relational and moral tensions for 
children as they work towards ‘grasping the meaning’ of these events (Sacks, 1989). This offers a different 
analytic perspective on online bullying as a social phenomenon. This has implications for how we 
theorise online bullying. In turn, this can inform alternative understandings and responses to aggressive 
interactions online for children, parents, schools and the wider society.

Brooke Scriven
Charles Sturt University
bscriven@csu.edu.au

Dr. Christina Davidson
Dr. Christine Edwards-Groves
Charles Sturt University

Professor Susan Danby
Queensland University of Technology 

Multiactivity in a young child’s play with digital technology

This presentation examines the situated organisation of multiactivity by a young child during her play 
with digital technology in the home. While previous documentation of young children’s engagement 
with digital technologies has acknowledged the parallel production of talk and the use of technology, it 
has not yet been detailed how young children manage the coordination of multiple activities, including 
talk, in their play with digital technology. The locally organised production of this ‘multiactivity’ is 
examined in video data of a three year old child as she views a Barbie music video on YouTube. In 
temporal coordination with viewing and listening to the music video, the child sings the song lyrics, 
mirrors onscreen actions with a Barbie doll in her hand and initiates talk about the Barbie doll. Her 
verbal actions are transcribed using the Jefferson notation system, while her nonverbal actions are 
represented using additional symbols. Ethnomethodology and conversation analysis are used to explicate 
the practical methods by which the child orients to and accomplishes her multiple activities in tandem, 
thereby showing how activities are layered concurrently or foreground in the moment-by-moment 
doing of them. Discussion establishes the child’s orchestration of multiactivity as a finely coordinated, 
temporally organised arrangement of onscreen and offscreen actions that index her familiarity with the 
activities in her production of them. It is concluded that the child competently constructs her social 
world through multiactivity in the use of digital technology.
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Raella Kahuroa
Waikato University
rdek@ihug.co.nz

The challenge of the open-ended prompt: Using conversation analysis to 
develop a teacher’s capacity to use open-ended prompts meaningfully in a 
conversation with a young child

Open-ended conversation is a powerful way of supporting and extending the thinking of young children, 
with a key part of this work being the use of open-ended teacher prompts. Research supports the use of 
such prompts in teaching practice. However, the ability of a teacher to integrate effective open-ended 
questions into the context of a continually shifting conversation is a considerable challenge, particularly 
when the aim is to genuinely extend the learner’s own thinking rather than to simply create a platform 
for the practitioner’s ideas. 

The challenge of using open-ended prompts effectively in conversations increases when the learners 
are young children, in this instance aged 4–4.9 years. Identifying and implementing useful open-ended 
prompts for this age group requires close attention to language, phrasing and delivery, but this is not 
always easy. Conversation analysis provides a way for teachers to revisit the operation of their open-
ended prompts as used within the conversation.  

This article closely observes the turns of talk between a teacher and a child within a child-initiated 
conversation. While the conversation is not presented as a model “how to”, its analysis does provide 
occasion for observation and reflection on the realities of classroom-based open-ended prompts, with 
the aim of honing a more conscious, more genuine form of co-constructed dialogue with students.

The data used as the basis for this article is a video clip that was originally gathered for a Masters’ 
thesis. That video data was collected as part of a teacher self-study and initially analysed using thematic 
analysis. That same video was subsequently re-analysed using conversation analysis, after the completion 
of the thesis, in order to further the practitioner’s understanding of how to use open-ended prompts 
support and extend conversations with young children.  

Sara Dalgren 
Institution of Social and Welfare Studies (ISV), Linköping University 
sara.dalgren@liu.se 

The educational practice of preschool as interaction: Questions and answers in 
everyday preschool activities

The interaction between preschool teachers and children is an essential part of the learning environment 
in preschool. The overarching aim of the study is therefore to elucidate how educational practice is 
being accomplished in the interaction between a couple of preschool teachers and children in preschool. 
The study relates to previous research in the ECEC-field about interaction in preschool. The study’s 
theoretical and analytical framework draws on ethnomethodology and conversation analysis (CA). Put 
simply, ethnomethodology can be understood as the study of members’ methods in social interaction, 
and in CA, detailed and sequential micro-analyses of talk-in-interaction are being conducted. The method 
of the study could be defined as a video-based study. Interactions between two preschool teachers and 
children in two different Swedish preschools have been videotaped. The study has been approved by the 
Swedish Central Ethical Review Board. 

The main findings of the study provide knowledge about details of the interaction of preschool 
teachers and children. More specifically, it is shown how question-answer sequences can serve as useful 
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interactional and educational resources for the participants in the interaction. Implications for practice 
are that the study highlight and deepen our understanding of a fundamental condition for education in 
preschool, namely the interaction between preschool teachers and children. 

Sandy Houen 
Queensland University of Technology
s.houen@qut.edu.au

I wonder about “I wonder” in teacher-child interactions. 

Australian early childhood curriculum frameworks recommend that teachers encourage children’s sense 
of wonder about the world in which they live. In early childhood classrooms, when teachers say to 
students “I wonder…,” how does the teacher-child interaction unfold? This paper investigates a collection 
of video-recorded everyday teacher-child interactions where teachers use “I wonder” in everyday 
preschool classroom interaction.

Initial analysis reveals that teachers used “I wonder” in three ways: (i) referencing a future focus or 
activity, (ii) requesting information from students, and (iii) following a repeat of an incorrect response 
by a student. This paper focuses on the first two uses, as these occurred more frequently in the data 
set. When teachers used “I wonder” to propose a future focus or action, the decision regarding whether 
the suggested future focus or action was taken up rested with the students’ next turns. When teachers 
used “I wonder” to request information from students, this turn opened up opportunities for students to 
contribute ideas.

This paper draws on over 200 hours of videorecorded classroom data from an Australian Research Council 
project Interacting with Knowledge: Interacting with people: Web searching in early childhood (Danby, 
Thorpe &Davidson), which investigated the extent and activities of Web searching in kindergarten and 
home contexts in Queensland. The methodological approaches of ethnomethodology and conversation 
analysis are used to investigate extracts from a collection of over 30 instances in which early childhood 
teachers used the term ‘I wonder’ in interactions with the children in the preschool classroom. 
Understandings of how teachers use “I wonder” has implications for classroom pedagogy and practice. 

Amanda Bateman
Margaret Carr
The University of Waikato

Karen Ramsey
Kim Parkinson
Nadine Priebs
Roskill South Kindergarten

Managing a multi-unit turn in children’s storytelling

This presentation is from a research project that explores young children’s story-telling expertise. Building 
on research that shows that children’s narrative competence is linked to later literacy learning at school, 
we want to understand more fully how these conditions for literacy learning are, and could be, supported 
within early education settings. During our filming of everyday storytelling activities in a kindergarten we 
found that one of the ways in which the teachers and children engaged in purposeful storytelling episodes 
was through the use of storytelling shells. During these episodes the children and teacher used seashells 
with pictures glued on them to prompt storytelling ideas and each child took a turn at telling a story.
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These storytelling shell episodes provided an opportunity for children to practice their storytelling. These 
episodes were transcribed using conversation analysis to explore how the storytelling process unfolded. 
The findings reveal similarities with Goodwin’s (2013) less formal storytellings in everyday conversation 
in the systematic ways that storytellings were co-produced, highlighting the ‘interactive contingencies 
that make possible their telling’ (Goodwin, 2013, p. 4). During these storytelling episodes the children 
marked their story beginnings with ‘once upon a time’ and endings with ‘the end’, but the multi-unit 
telling rarely involved an extended turn of talk. Rather, the child provided a single utterance, followed 
by the teacher pursuing a telling with a prompt, verbally and with gesture. The use of pauses and the 
seashells were also used to pursue a telling. The implications for practice are discussed with regard to how 
teachers can scaffold children’s storytelling practices. 

Maryanne Theobald
Queensland University of Technology

Gillian Busch
Central Queensland University

Susan Danby
Queensland University of Technology 
m.theobald@qut.edu.au

The Santa experience: Santa talking with children

The Santa Claus myth has increasingly dominated children’s celebrations associated with a now secular 
Christmas. Children approach an annual visit to Santa in a variety of ways, for example, with joy and 
excitement and sometimes with a little uncertainty. There is little reported research, however, of how 
this interaction takes place. Anecdotal accounts suggest that this is a rich interaction where children 
are asked to give an account of their lives since last Christmas and discuss their requests for Christmas. 
Our initial investigation examined clips from a You Tube video recording of children talking to Santa 
at a shopping centre. Using ethnomethodological and conversation analysis approaches, we highlight 
the relational aspects of the Santa experience. Our analysis focuses on how the talk about presents is 
introduced and the moral work associated embedded within these interactions. Implications arising from 
this analysis consider how to support adults to talk with children in ‘one off type interactions’ such as 
those that occur between Santa and young children. 

Amelia Church
The University of Melbourne
achurch@unimelb.edu.au

Louise Paatsch
Dianne Toe
Deakin University

Repair in conversations between children with cochlear implants and hearing peers

Children with profound hearing loss and subsequent cochlear implantation demonstrate a range of 
pragmatic skills, and studies have demonstrated age-approximate abilities to manage topic initiation 
and shifts, turn-taking and produce a variety of speech acts (e.g. Toe et al, 2007). Yet subtle disfluencies 
in interaction with peers can still be a barrier to the maintenance of intersubjectivity and it is difficult to 
identify where these conversational problems manifest. Requests for clarification in particular have been 
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studied in peer conversations indicating children with cochlear implants use requests for clarification 
more frequently than their hearing peers (e.g. Ibertsson et al, 2009). Yet existing studies are, for the most 
part, quantitative and do not account for how conversational troubles are repaired and how this repair 
is co-constructed. 

The data is a small sample of conversational dyads between children with cochlear implants and 
hearing peers, ages ranging between 10 and 12 years. Preliminary review of the interactions reveals 
misunderstandings that were not apparent in hearing-hearing dyads.

Instances of repair heard in the children’s conversation are identified in the data and the analysis 
reveals how the children achieve mutual understanding (or at the very least mutual orientation to topic 
progressivity). Implications for the development of communicative competencies are considered. 

Abdulrahman Alfahad
King Saud University, Saudi Arabia
abalfahad@ksu.edu.sa

A comparative analysis of aggressiveness in Arabic broadcast interviews 

Arab journalists and interviewers were often accused of taking a soft approach with officials and public 
figures, addressing questions to them in an overly polite and cautious way. However, although some 
previous Arabic studies have pointed out that Arabic talk shows and interviews on the new independent 
channels have introduced new topics and expanded the limitations of several issues that were previously 
restricted in the state-owned sector, this shift needs to be investigated with empirical methods and 
compared to the practices used in Western media.  

To ensure that the study is less interpretive, the paper relies on the principles of conversation analysis, 
which examines the format of the interviews more closely than the content. The analytical framework is 
modelled on the one devised by Clayman and Heritage (2002) which is a quantitative framework that can 
compare questions produced in two different Arabic channels, and from four aspects of aggressiveness: 
initiative, directness, assertiveness and adversarialness. 

The study found out that not only the content of these interviews has been expanded, but also the independent 
channels have provided a freer environment for their interviewers, allowing them to use higher levels of 
aggressiveness with officials and public figures. Their findings, however, did not reach the same level of aggressive 
questions that found in some conversation analysis studies conducted on Western journalistic questions.

Mike Lloyd
Victoria University of Wellington
Mike.lloyd@vuw.ac.nz

‘Slow Rider’ as a reaction-ary category

On a sunny Sunday afternoon in Autumn 2012 a violent incident arose between two men riding a 
popular mountain biking track on Christchurch’s Port Hills. This gained both local and international 
attention as one of the riders – Jordan Brizzell – posted his video of the ride-as-incident on a social media 
site where it went ‘viral’. The video helped identify the other rider as Aaron Dalton, who ultimately was 
convicted of assault. The fairness and means of the conviction is not at issue here, rather, the interest is 
in the video as a remarkably useful (and possibly rare) record of the joint production, in real time, of an 
ordinary trouble that takes an unexpected turn. Brizzell and Dalton catch up with each other, travelling 
downhill at a decent speed on a narrow track. Their riding requires significant concentration, nevertheless 
while biking they are able to communicate, verbally and visually. This communication shows and tells 
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that they are unhappy about the format of their riding-together, both spatially and categorially. Brizzell 
wants to pass Dalton and proceed at his desired pace, announcing without second thought that he is 
the ‘faster rider’. He appeals to mountain biking etiquette, suggesting that Dalton should safely let him 
pass. Except for an intriguing and brief interlude, however, Dalton will not let Brizzell pass. He in turn is 
annoyed by Brizzell categorising him as the ‘slow rider’, and this seems consequential to the end result.  
Adapting Katz’s (1999) work on emotions, we see both riders doing being ‘pissed off’, but then shifting to 
‘being done’ by the joint emotions raised, with an escalation to violence by one of the riders. The paper 
extends recent work on ‘biking and talking together’ (McIlvenny, 2014), with its emphasis on cooperation, 
showing that in some cycling socio-spatial environments ordinary troubles can emerge. In understanding 
this, the analysis of talk and categorisation is important, but following Katz’s (1999) work on ‘road rage’, 
so is the sensual and aesthetic dimension of the experience. 

Sean Rintel
Microsoft Research, Cambridge UK
s.rintel@uq.edu.au

Richard Fitzgerald
The University of Queensland, Australia

Fellow travellers: The influence of Sacks’ membership categorization work on 
contemporary discursive psychology

In this literature review we examine the take up of Sacks’ work on membership categorization in 
discursive psychology and ethnomethodology to trace the different trajectories taken and the eventual 
intersection of Sacks’ work in later studies of discursive psychology and membership categorization 
analysis. First, we outline how the initial use of Sacks’ category work by Edwards (1991, 1995) was 
directed towards psychological topics at a time when his ideas were largely confined to the sociological 
fields of ethnomethodology and conversation analysis. Second, we trace Edwards’s work to embed Sacks’ 
categorial work as an analytic method for discursive psychology while running parallel to the emergence 
and development of membership categorization analysis. Finally, we situate the contemporary influence 
of Edwards’ paper and use of Sacks’ work in the creation of a rich confluence and openness to ideas that, 
we argue, is a defining strength of contemporary discursive psychology.
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Bryn Evans
Auckland University of Technology

Reproducing correctables: The sequential, categorial and embodied 
organization of correction activities in basketball coaching

As Goodwin (2007) has demonstrated, a newcomer to a community of practice becomes a competent 
member of that community by developing their capacity to recognize relevant features in the 
environments that constitute the sites of that community’s work and to deploy that recognition in 
building work-relevant action. This capacity is achieved via repeated processes of moving through 
and manipulating that environment in the company of an expert. The development of competency in 
basketball, no less than in other professional settings, requires the cultivation of this set of skills. In the 
instructional settings that Goodwin explores in his various studies (e.g., apprenticeships in archaeology, 
surgery and chemistry), the work-relevant environment consists of a (relatively) spatially and temporally 
stable object or terrain—the section of dirt being excavated, the body of the patient, the vat of chemicals, 
and so on—available, to both newcomer and expert, as a locus for visual attention and manipulation, 
affording collaborative instructional work. In contrast, features of the organization of basketball practice 
activities can mean that instruction-relevant phenomena are not readily visually available to the players 
for instruction work. Firstly, the relevant environmental structure to which participants are attending is 
centrally comprised of the acting bodies of the players themselves. Players produce task-relevant actions 
from within configurations of bodies and ball formed in the structured spaces organized by the court 
markings, but in order to recognize and understand a mistake, a player often needs to see his own 
body as an object within these visual contexts. This may necessitate a visual orientation quite different 
that called for during the play activity itself. Secondly, the relevant phenomena for instruction—bodily 
performances and missed perceptual objects—are fleeting, and once they disappear, they become 
visually inaccessible for subsequent interaction work. This paper explores sequential and multimodal 
practices used in basketball coaching to deal with the problem of rendering relevant phenomena visually 
available for instructional purposes. 

Anna Filipi
Monash University

Recipient design in bilingual interactions between parent and child: A 
developmental focus

This paper explores the development of the language alternation practices of a bilingual child who is 
growing up with two languages: English which she speaks with her father and older brother, and Italian 
which she speaks with her mother. It reports on a micro-analysis of a six month period when the child 
was aged 18 to 24 months and developing her ability to move beyond one word utterances. Dyadic 
interactions between father and child were the main focus of analysis although one episode of the child 
interacting with her mother at 24 months is also analysed. The analyses focus on how and when parent 
and child attend to language alternation as they interact with each other in everyday contexts such as 
mealtimes, shared book reading and play. The results are discussed in terms of the development of the 
child’s language alternation practices as resources used to recipiently design her turns. In keeping with 
the growing literature on language alternation within a conversation analysis (CA) framework, the paper 
argues for an approach to simultaneous bilingualism that views the practice as a matter of the local 
situated concerns of the participants but that can nonetheless have a developmental focus.
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Susan Danby
School of Early Childhood, Faculty of Education, Queensland University of Technology
s.danby@qut.edu.au

Formulations in the research interview

This paper investigates formulations within interview talk between a researcher and parents discussing 
everyday family practices with technology. Drawing on a collection of video- and audio- recorded 
interviews with parents, analysis examines how talk about family practices using technology was 
elicited and accounted for by the researcher. While participants were formulating matters of first hand 
experiences known to them, the researcher was recipient of that delivery and also producing formulations. 
Through formulations, the researcher worked to produce accounts from the parents, with parents 
disclosing about the circumstances of family life involving technology, volunteering direct or indirect 
responses. Formulations were used by the researcher to demonstrate that what had been previously said 
by the participants could be clearly understood, and to encourage elaboration or continuation of the 
talk. Through formulations, the researcher picked up on, or ignored, or glossed aspects of the parents’ 
accounts, often to provide an upshot of what has been said, or to produce a ‘folding back’ (Cicourel, 
1970, p. 155) designed to produce elaborations. Understanding how formulations are used in research 
interviews is of methodological interest and contributes to understandings of formulation production as 
well as to understandings of the interactional and relational work of research interviews. 

Stuart Ekberg
stuart.ekberg@qut.edu.au

Susan Danby
Queensland University of Technology 

Christina Davidson
Charles Sturt University

Karen Thorpe
Queensland University of Technology

Addressing equivocal trouble in understanding occasioned during digital 
technology use in early childhood classrooms

In the process of facilitating learning, one task that may become relevant for teachers is identifying and 
correcting misunderstandings that may arise. Where these misunderstandings are overt and obvious, they 
can be readily addressed through practices such as repair. There are other occasions teachers encounter, 
however, in which it is equivocal whether there is a misunderstanding and, if so, what the basis of that 
misunderstanding might be. Our presentation will explore practices teachers use to address equivocal 
sources of trouble as part of their broader effort to progress some pedagogical activity.

The data for our study are interactions within early childhood classrooms in which teachers and 
students are engaged in using digital technology. Although early childhood policy and curriculum 
guidelines recommend meaningful engagement with digital technology, this can present challenges for 
teachers, who accommodate varying levels of emerging digital literacy amongst their students. In this 
context, troubles in understanding can be addressed with the range of repair practices that have been 
previously observed by conversation analysts in both mundane and institutional forms of interaction. Our 
presentation, however, will focus on alternatives to repair that seem particularly suitable for occasions 



AIEMCA 2014 18

where a trouble in understanding is equivocal. The basis for such equivocality can be manifold. It may 
be unclear whether there is a misunderstanding in the first case. If there is, the specific basis for that 
misunderstanding can also be unclear. In spite of this equivocality, such sources of trouble can warrant 
addressing by participants, in order to facilitate the progress of the activity being undertaken.

Our study identifies three practices used to address equivocal troubles in understanding: 1) providing an explanation 
without explicitly identifying a misunderstanding; 2) providing an explanation that claims a misunderstanding; and 
3) revising an activity to remove the possibility of an ongoing misunderstanding. Exploring these practices provides 
insight into ways troubles in understanding can be addressed with practices other than repair.

Dr Paula Jervis-Tracey
p.jervis-tracey@griffith.edu.au

Dr Jayne Keogh
Griffith University

Dr Jessica Harris
Queensland University of Technology

Artefacts and authority: A study of positioning practices in talk about teaching 
during school-based professional practice

A major component of any teacher education program is the school-based professional practice 
experience. This is a time of praxis when pre-service teachers are required to provide tangible evidence of 
an ability to transfer theory into practice within real-world classroom situations. They do this under the 
guidance of more experienced supervising mentor teachers. Much learning takes place when pre-service 
teachers have conversations about teaching with their supervising teachers, enabling them to gain 
feedback and engage in reflective practice. Using conversation analysis and membership categorisation 
analysis, this paper interrogates examples of naturally-occurring talk between supervising and pre-service 
teachers during the professional practice. Of particular interest are the ways in which the supervising 
teachers refer to official documents to structure their accounts and evaluations of pre-service teacher 
practice and the ways in which pre-service teachers draw on references to artefacts in these interactive 
events. Analysis reveals how such talk works to co-construct the participants’ respective institutional 
categorical roles within this supervisory relationship. We argue that references to artefacts and official 
documents during such meetings work interactively as a practice of power, conversationally constituting 
asymmetrical institutional relationships between the expert supervising teachers and the novice pre-
service teachers who are participants to this talk. 

Libby Clark 
Charles Sturt University/Australian National University
eclark@csu.edu.au

Repair, correction and learning in SLT interactions

Interactions involving people who have a speech or language impairment are likely to involve the 
management of interactional ‘trouble’ of some kind owing to the impact of the impairment on the flow 
of interaction. Conversation analysts define ‘trouble’ in interaction as anything that is signalled as such 
by the interaction partners. This may include errors, although detectable error is not essential for the 
presence of ‘trouble’ (Schegloff, 1977). This paper explores the ways in which error correction is done 
in task-related interactions between people with communication disorders and their speech-language 
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therapists (SLT) during the completion of therapy tasks.  

The relationship of correction to the broader mechanisms of repair has been the focus of discussion 
in the literature: McHoul (1990) argues that correction is simply one form of repair, whereas Macbeth 
(2004) argues that they are concurrent but distinctively different actions, and numerous authors attest 
to the ways correction can be used for a range of inactions in learning contexts. This paper will argue 
for recognizing the difference between repair sequences that address aspects of inter-subjectivity and 
correction sequences that address the accurate completion of a task, most often by the client themselves.   

This paper presents findings from detailed analysis of transcriptions and recordings of SLT–client 
interactions, using a conversation analytic methodology. Richards (2000) argues that CA has value in 
research exploring institutional interactions, namely that “…CA is empirically grounded and therefore 
well placed to generate the sort of discoveries that can inform practice; its focus on practical 
accomplishment through interaction establishes a natural link with professional practice; because its raw 
materials are publicly observable phenomena, these are available as resources in any subsequent training 
interventions.”(2000: 4).   The key patterns of error correction will be described and implications of these 
discussed in relation to SLT practice and training, as well as other 1:1 learning environments.

Caterina Cafarella
Victoria University, Melbourne, Australia
caterina.cafarella@gmail.com

Affiliative and disaffiliative actions in University ESL peer feedback

Many studies have researched the contextual factors in effective peer feedback. A significant factor in 
this effectiveness of peer feedback is the contextual element of the interaction of the pair talk and the 
quality of the interaction. This is a study in progress where peer feedback is analysed in terms of social co-
construction using conversation analysis methodology. This section of the study examined affiliative and 
disaffiliative sequences in the interactions (Antaki, 2012, Lindstrom & Sorjonen, 2013). First year tertiary 
students from non native speaker of English backgrounds were paired to give each other feedback on 
their essays in a unit titled Communication for Academic Purposes. Their interactions were taped and 
transcribed according to conversation analysis conventions. After these sessions students were asked to 
write their final draft while doing a think aloud protocol. They were instructed on how to comment on 
their acceptance or non acceptance of their partner’s suggestions. They were paired twice, first with a 
partner from the same language background and then with one from a different language background. 
The peer feedback sessions analysed showed affiliative sequences in instances of structural asymmetry 
where the feedback giver was given priority of the floor (Lindstrom & Sorjonen, 2013, Stivers, 2008). 
As well, there were instances of anticipatory completions, repeats of turns and positive assessment by 
feedback recipients. On the other hand disaffiliative sequences were evident by negative assessment 
and disfluency within and immediately after turns. Findings so far suggest that there is no significant 
difference in these sequences according to language background. Even though there were instances of 
disaffiliation, the feedback givers’ comments were at times still accepted and used in final essays. This 
may be evidence of the feedback receiver showing social solidarity (Lindstrom & Sorjonen, 2013). Could 
this mean that disaffiliative sequences are not necessarily indicative of non solidarity?
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Gary Woolley 
University of the Sunshine Coast
gwoolley@usc.edu.au

Levels of teacher feedback: Identifying cognitive processing during dialogic 
interaction

This paper will explore how and when teachers give feedback, with whom and why. It will also identify 
how feedback can develop student higher levels of thinking and self-regulation for learning. Teacher 
feedback to students is regarded as an essential component of good teaching and learning. Recent 
research has shown that some forms of teacher feedback to students are highly effective while other 
common forms of feedback are ineffective or counterproductive (Hattie & Timperley, 2007). 

The two teachers in this study have previously taken part in a professional development series (2008 – 
2011) to prepare them for the implementation of the COR literacy framework (see an article written by 
one of the participants – Troegger, 2011) in their Year 3 and Year 6 classrooms. The literacy framework was 
designed to enable teachers to structure their lessons in terms of three levels of cognition: perceptual, 
cognitive and metacognitive (see Woolley, 2014). It is now apparent that teachers in this study also 
teach to the same three levels at the micro or moment-by-moment dialogic or conversational level of 
instruction. 

This study aims to analyse interactions between 2 teachers and students (as well as peer communication) 
during the 6 small group dialogic teaching sessions. Instructional conversations in classrooms are usually 
quite complex; therefore, the study will use conversational analysis methodology to identify effective 
oral teaching skills used during small group dialogic situations that focus on literacy activities. The 
researchers will use written transcriptions from video and audio recordings to systematically analyse 
how experienced teachers use oral language during classroom activities. 

This study is important because it will identify the subtle but strategic oral teaching skills that experienced 
teachers use in dialogic interactions. The research will provide lecturers, teachers and tutors with effective 
dialogic teaching tools to improve student learning in a range of contexts from universities to preschools. 

Jonathon Ryan 
Leslie Forrest
Wintec
jonathon.ryan@wintec.ac.nz,
leslie.forrest@wintec.ac.nz

Applying insights from conversation analysis to teach turn-taking to second 
language learners 

In turn-taking, the highly-coordinated “split-second timing” that is typical of transitions from one speaker 
to another appears to be enabled by the interactants’ sensitivity to the trajectory of multiple intersecting 
features of talk that project (i.e. signal) forthcoming completion of units of talk (Ford & Thompson, 1996). 
While the underlying turn-taking system (Sacks, Schegloff & Jefferson, 1974) may be universal, cross-
linguistic variations are observed in tolerance for overlap or pausing, which may ultimately stem from 
variations in syntax and prosody (Wong & Waring, 2010). It is therefore perhaps unsurprising that second 
language users report substantial difficulties identifying turn-taking opportunities in group discussions 
in some tertiary settings (Fisher & Kemsley, 2013). Despite such issues, turn-taking is seldom addressed 
in English preparation courses. 
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For addressing learner problems, conversation analysis (CA) appears to offer the most robust and 
insightful theoretical framework, yet the application of CA to language teaching content “is still in its 
infancy” (Barraja-Rohan, 2011, p. 480) and there are few published resources. A CA-based turn-taking 
syllabus was therefore designed for learners on the cusp of entering certificate level programmes at a 
NZ tertiary institution. This involves both explicit teaching of relevant language features and micro-skills, 
and sensitization to how these are deployed together in talk. A number of pedagogical activities were 
then developed and have been trialed with classes over four semesters, with data being collected through 
testing, observation and reflective journals. 

This talk presents some of the salient findings revealing that non-mastery of certain micro-skills is 
closely implicated in turn-taking difficulties and appears to be related to participants’ source-language 
backgrounds; a pedagogical focus on these skills led to substantial improvement over one 18-week 
semester. The talk concludes with a discussion of how insights from CA can be applied to second 
language pedagogy.

Maria Stubbe
University of Otago
maria.stubbe@otago.ac.nz

Jo Hilder
Lindsay Macdonald
Rachel Tester
Tony Dowell
Ben Gray (collaborating authors)

Negotiating role boundaries and shifts in interpreter-mediated consultations

Cross-cultural health encounters are increasingly common in New Zealand and interpreters are needed 
in most cases where the patient has inadequate English to get optimal care. The use of informal/
untrained interpreters remains very common and health professionals often have limited knowledge or 
training in this area. The study reported on here aimed to investigate the finer detail of how interpreted 
consultations unfold in general practice consultations where an interpreter is used and to explore how 
effective and satisfactory these interactions were from the perspectives of all participants. This paper 
will present findings relating to one analytic theme, namely how the role of the designated ‘interpreter’ 
is negotiated interactionally by all three parties to the interaction. The cross-disciplinary research team 
video-recorded 17 interpreted general practice consultations and conducted post-consultation individual 
interviews with all participants. The data set includes a variety of interpreting ‘models’, including use of 
professional interpreters, bilingual health professionals, and informal interpreters. An iterative thematic 
analysis of the combined data set was undertaken, followed by detailed interactional analysis of selected 
sequences from the recorded consultations. 

Even where individual participants clearly articulate what they see as the role of the designated 
interpreter, their perceptions are not always concordant and the interactional complexity of interpreter-
mediated consultations is easily underestimated. Close analysis of the unfolding interaction shows 
that role boundaries are continually negotiated and re-negotiated along with sometimes competing 
interactional, interpersonal, cultural and clinical agendas. Participants can be observed to use a range of 
discursive strategies to manage such shifts in footing and alignment. 

The theoretical implications of these tensions and complexities in the ‘interpreter’ role merit further 
consideration. Findings from applied studies such as this one also provide a practical evidence base for 
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health practitioners, patients and interpreters to reflect on effective strategies to improve interpreter-
mediated consultations.

Katie Ekberg
School of Health and Rehabilitation Sciences, University of Queensland 
k.ekberg@uq.edu.au

Stuart Ekberg
Institute of Health and Biomedical Innovation, Queensland University of Technology

Gendering occupations: Persistence and resistance of gender presumptions 
about members of healthcare professions

Within the past fifty years, a range of ethnomethodological and conversation analytic research has 
illustrated the accomplishment of gender in and through social interaction. As that research has developed, 
so too has its focal subject. Among other changes, recent decades have given rise to increasing gender 
diversity in occupational roles. In spite of increased diversity, however, presumptions about the gender 
of people employed in particular occupations persists. Our presentation will focus on the persistence 
and resistance of gender presumptions across the past decade. We explore this through an analysis 
of three healthcare corpora: 1) 1,279 sessions of online psychotherapy conducted in the UK between 
2006 and 2009; 2) 337 calls to a UK cancer helpline made between 2010 and 2011; and 3) 62 video-
recorded audiological consultations conducted in Australia between 2011 and 2013. We have analysed 
these materials using the methodological approach and empirical findings of conversation analysis (CA). 
In particular, building on prior CA findings about person reference and membership categorisation, we 
identify how gender presumptions can be displayed through the use of gender-specific pronouns to 
refer to gender-unspecified referents. Our analysis shows how gendered pronouns are asymmetrically 
selected on the basis of referents’ occupations, with gender-unspecified members of traditionally male 
occupations (e.g., doctors) referred to with masculine pronouns and gender-unspecified members of 
traditionally female occupations (e.g., nurses) referred to with feminine pronouns. We also explore 
ways people avoid making such presumptions. Taken as a whole, our analysis reveals a state of flux in 
contemporary social life, with instances in which gender presumptions persist as well as attempts to 
employ person references that more accurately reflect contemporary social dynamics.

Johanna Rendle-Short
Australian National University
johanna.rendle-short@anu.edu.au 

Dispreferred responses when texting: Delaying that ‘no’ response 

Socially, people find it difficult to say ‘no’ to requests or invitations. In spoken interaction (face-to-
face), we orient to this difficulty through the design of our responses. A ‘yes’ response (preferred) is 
characteristically said straight away with minimal gap between request and response. A ‘no’ response 
(dispreferred) is characteristically delayed through silence and by prefacing the ‘no’ turn with tokens 
such as, ‘well’, ‘uhm’, ‘uh’ or with accounts as to why the recipient can’t accept the request or invitation. 
The question is what happens with requests made via texting. Are dispreferred responses also delayed 
more than preferred responses and is the actual ‘no’ delayed far into the body of the turn? Results from 
329 texting interactions showed that if responses to a request or invitation were delayed by more than 
5 minutes, it was much more likely be a ‘no’ rather than a ‘yes’ response (p < 0.0001). In other words, 
preferred responses were sent quickly (median delay for preferred responses was just under 5 minutes); 
dispreferred responses were delayed (median delay for dispreferred responses was 35 minutes). Data 
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were collected by Language and Society students, with each student texting 10 requests or invitations 
to friends and family. Once responses were received, students noted the time delay between the request 
and response. Students took a screen shot of the texting interaction to ensure accuracy of the data. 
Data were analysed qualitatively, using a conversation analytic framework, as well as quantitatively. 
Understanding texting as social interaction is increasingly important as the range of communicative 
options continues to widen (e.g. Facebook, SMS, MMS, IM, email). This study shows preference 
organisation similarities between spoken interaction and texting with texters orienting to social norms 
concerning delayed responses. Further research is needed to understand in what contexts a person might 
choose one communicative medium over another.

Roger Bourne 
The University of Sydney
rbou8995@uni.sydney.edu.au

Evidence of Bildungsroman storytelling in the talk of an Aboriginal man

This conference presentation includes talk-in-interaction between Budjidi, an Aboriginal man, and a 
researcher, and contains the first data collected for a doctoral thesis that was submitted recently. Talk-
in-interaction is a responsive process whereby individuals design their responses according to what they 
deem to be relevant. Relevance is determined by the context of the immediate occasion. The work of 
ethnomethodology and conversation analysis (EMCA) is to disclose the resources interactants deploy to 
generate their talk-in-interaction. The objective of my research is to analyse the resources individuals of 
the Aboriginal community use when talking about their educational life stories. The cluster of resources 
that characterize these educational life stories include stages-of-life, troubles both individual and 
historical, concerns for acting responsibly toward individuals in the Aboriginal community and the rest 
of humanity, moral agency, and in this case the Aboriginal culture. When this particular combination of 
resources is present the talk-in-interaction can be deemed to constitute the overarching phenomenon 
of a bildungsroman. The talk-in-interaction is between a middle aged Aboriginal man and the researcher 
in the presence of his wife and his teenage daughter and son, and a younger primary school daughter. 
The presentation will include observations where the Researcher elicits talk compared to talk generated 
by Budjidi that informs the researcher of his bildungsroman. Observations are made about the role of 
all the co-participants in the conversation including the silent participants and the knowledge Budjidi 
is communicating to constitute the social reality of this sociological phenomenon. By taking the 
floor and assuming the knowledge giving stance Budjidi achieves the status of a storyteller and the 
source of his social realities. The implications of this research extends EMCA’s resources for analysing 
the epistemic engine generating social realities and makes contributions to the educational research 
concerning Aboriginal communities, theory in retaining the cultural resources of Aboriginal talk, policies 
for Aboriginal education that is based in their stories and the enhancement of teaching practices that 
incorporate Aboriginal priorities. 
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Notes
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